



















村・佐藤 2017；佐藤 2018）。わたしたちが QDL
／ハテナソン授業と呼ぶ授業では、アメリカで開
















































































































記した。第 1～ 3回　導入説明（第 1回）、悪性










































































































































第 2回授業の最後に、参考テキストの第 2～ 12
章を 6分割し（2＋8章、3＋9章、4＋10章、5＋
11章、6＋12章）、それぞれに 4～ 5名の受講生















































図 2C． 質問づくりワークショップ授業（第 2
回）の風景

























図 5A． プレゼンテーション（第 6～ 7 回）の
風景
図 5B． プレゼンテーション（第 6～ 7 回）の
録画記録（YouTube）例
図 3B． グループワークおよび個人ワーク（第 3
～ 5回）の成果物例
図 4A． 専門的知識に関するリアル授業（第 3～
5回）での教材例
図 4B． 専門的知識に関するビデオ講義（第 3～
5回）の YouTube 教材例
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表 3．全 15 回授業の終了後に行った学習成果実感調査の集計結果
rpqx rpqu rpqx rpqu rpqx rpqu
\Á " toyv toyx toy toyq toww tows
\Âz «»¶­L^ u tovt tosr tory toq topx
\Â{ >R3; soyv sou sorr soqs sotq sosy
\Ã >R5l soqs rowu rout ropw rosy roqs
\Ä mH t sotu soxv soxs
\Å U!+k soyr sovv sowy sow
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Design, Implementation and 
Evaluation of Question-driven 
Hatenathon-based Learning in a 
Tumor Cell Biology Class in Kyoto 
Sangyo University
Ken-ichi SATO1,2
In  th is  paper,  I  report  on  the  des ign , 
implementation, and evaluation of question-
driven hatenathon-based learning in a tumor 
cell biology class taught in the spring semester 
of 2018. Hatenathon, newly coined word, 
comprises the word “hatena ,” or “question 
mark” in Japanese, and a marathon. The 
hatenathon class, in which students produce 
and formulate their own questions, consists of 
several sessions organized in 90 min x 7.5 
rounds, such as introduction of academic 
learning contents, question-formulation for 
setting up starting points for learner-oriented 
learning, group and individual work by 
students for acquiring academic learning skills, 
introduction to learning methods and lectures of 
scientific contents by teachers, and oral 
presentat ions  by  s tudents ,  as  we l l  as 
examination, reflection, and evaluation of 
students’ learning outcomes. Results obtained 
from examinations and questionnaire surveys 
so far suggest how students and the teacher 
acquired knowledge, skills, attitudes, and 
metacognition in the hatenathon class, as well 
as specific types. Future directions of this kind 
of hatenathon-based classroom development 
and management will be discussed.
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